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L2 writing: Learner interactions with computer-generated feedback 

This session builds upon my EUROCALL 2017 presentation, and includes some introductory thoughts 
on my data analyses, which are just in its beginning phase. My study focuses on the effectiveness and 
beneficialness of synchronous feedback, i.e., automated computer-generated written feedback (CGFB) 
provided to EFL students by MS Word, which is one of the most prevalent word processors used for 
writing. Table 1 provides an overview of feedback types, and sorts the feedback that I focus upon, CGFB, 
as text to generated text feedback by the computer program (red box). 

Table1: Overview of feedback types (adapted from Hendricks 2013) 

 

The overarching research question is: is the synchronous feedback provided by a word processor effective or 
beneficial for EFL writers. Data sources gathered include, e.g., keylogging, screen-capture, and video-capture. 
To do this, I look at the interactions between the EFL writer and MS Word during translation tasks, and 
the responses - if any - made when CGFB are returned, i.e. visible on the screen, and investigate these as 
affordances: "[a]n affordance affords further action (but does not cause or trigger it)" (Van Lier 2000:252). 

One objective is to apply and possibly build upon Dalgarno's learner computer interaction (LCI) 
schema (2004), and denote which LCI affordances are facilitated by the resource and subsequently how 
they are utilized in L2 writing. A second objective is to map the interactions of cause and effect between 
the EFL writer's input and the program's CGFB supplied, i.e., the computer-generated spelling, form, and 
grammar check, as perceptible affordances (Blin 2016; Van Lier 2004). In doing so, I study usage patterns 
that L2 writers employ when engaging the affordances received, one being possible habitual practices as 
opposed to reflective practices during the writing task. 

By focusing specifically on the CGFB and its link to learning opportunities / personal assessment, 
this study contributes to our understanding of the intricacies of this interactive relationship between 
CGFB and EFL writing within a learner-computer interaction pedagogy. Finally, as this is still a work in 
progress, questions, comments, and discussion are warmly welcomed.  
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